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Appropriate Instructional Practice Guidelines, K-12:
A Side-by-Side Comparison

SHAPE America - Society of Health and Physical Educators

The following grid includes developmentally appropriate and inappropriate practices in elementary, middle and high
school physical education classes. The grid organizes the practices into five separate sections:

Learning Environment
Instructional Strategies
Curriculum
Assessment
Professionalism

akrwbdE

Each section is broken down into subsections that focus on specific areas of concern in physical education.
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The Learning Environment section includes: The Instructional Strategies section includes: ~ The Curriculum section includes:
« Establishing the Learning Environment « Expectations for Student Learning « Productive Motor Skill Learning Experiences
* Exercise as Punishment * Class Organization « Concept Knowledge
« Safety « Class Design « Regular Participation
* Diversity * Learning Time « Developing Health-Related Fitness
* Equity « Maximum Participation « Self-Responsibility & Social Skills
* Inclusion « Teaching/Learning Styles « Valuing Physical Activity
» Competition & Cooperation * Teacher Enthusiasm * Interdisciplinary Instruction
* Success Rate * Special Events

» Teacher Feedback
 Technology Use

The Assessment section includes: The Professionalism section includes:
» Assessment Use  Professional Growth
* Variety of Assessments * Professional Learning Community
* Fitness Testing » Advocacy

« Testing Procedures

* Reporting Student Progress
* Grading

* Program Assessment

The practices mentioned are not meant to be an exhaustive list. These are basic instructional practices. Many other practices
that would be included in an excellent program are not enumerated here. But the list does include the practices observed recently
in gymnasiums, pools and fields across the United States.
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Appropriate Inappropriate Appropriate Inappropriate Appropriate Inappropriate
Practice: Practice: Practice: Practice: Practice: Practice:
Elementary Elementary Middle School Middle School High School High School
1.0 1.0 1.0 1.0 1.0 1.0
LEARNING LEARNING LEARNING LEARNING LEARNING LEARNING
ENVIRONMENT ENVIRONMENT ENVIRONMENT ENVIRONMENT ENVIRONMENT ENVIRONMENT
1.1 1.1 11 1.1 11 1.1

Establishing the
Learning Environment

Establishing the
Learning Environment

Establishing the
Learning Environment

Establishing the
Learning Environment

Establishing the
Learning Environment

Establishing the
Learning Environment

1.1.1 The teacher
systematically plans for,
develops and maintains a
positive learning environ-
ment that is focused on
maximizing learning and
participation, in an atmos-
phere of respect and sup-
port from the teacher and
the child’s peers.

1.1.1 The environment

is not supportive or safe
(e.g., the teacher makes
degrading or sarcastic re-
marks). As a result, some
children feel embarrassed,
humiliated and generally
uncomfortable in physical
education class.

1.1.1 The teacher
systematically plans for,
develops and maintains a
positive learning environ-
ment that allows students
to feel safe (physically
and emotionally), sup-
ported and unafraid to
make mistakes.

1.1.1 The teacher doesn’t
establish a positive, sup-
portive and safe learn-

ing environment. Asa
result, some students feel
embarrassed, humiliated
and generally uncomfort-
able in physical education
class.

1.1.1 The teacher
systematically plans for,
develops and maintains a
positive learning environ-
ment that allows students
to feel safe (physically
and emotionally), sup-
ported and unafraid to
make mistakes.

1.1.1 The teacher fails to
establish a positive, sup-
portive and safe learn-
ing environment. As a
result, some students feel
embarrassed, humiliated
and generally uncomfort-
able in physical education
class.

1.1.2 The environment is
supportive of all children
and promotes developing
a positive self-concept.
Children are allowed

to try, to fail, and to try
again, free of criticism

or harassment from the
teacher or other students.

1.1.2 Only highly skilled
or physically fit children
are viewed as success-
ful learners. Teachers
and peers overlook and/
or ignore students who
are not highly skilled or
physically fit.

1.1.2 The environment is
supportive of all students
and promotes developing
a positive self-concept.
Students are allowed to
try, to fail, and to try
again, free of criticism

or harassment from the
teacher or other students.

1.1.2 Only highly skilled
or physically fit students
are viewed as success-
ful learners. Teachers
and peers overlook and/
or ignore students who
are not highly skilled or
physically fit.

1.1.2 The environment is
supportive of all students
and promotes developing
a positive self-concept.
Students are allowed to
try, to fail, and to try
again, free of criticism

or harassment from the
teacher or other students.

1.1.2 Only highly skilled
or physically fit students
are viewed as success-
ful learners. Teachers
and peers overlook and/
or ignore students who
are not highly skilled or
physically fit.

1.1.3 Programs are de-
signed to guide children
to take responsibility for
their own behavior and
learning. Emphasis is
on intrinsic, rather than
extrinsic, incentives.

1.1.3 Children behave
appropriately because
they fear receiving a poor
grade or other “punish-
ment” if they don’t follow
the teacher’s rules.

1.1.3 Programs are de-
signed to guide students
to take responsibility for
their own behavior and
learning. Emphasis is
on intrinsic, rather than
extrinsic, incentives.

1.1.3 Students behave
appropriately because
they fear receiving a poor
grade or other “punish-
ment” if they don’t follow
the teacher’s rules.

1.1.3 Programs are de-
signed to guide students
to take responsibility for
their own behavior and
learning. Emphasis is
on intrinsic, rather than
extrinsic, incentives.

1.1.3 Students behave
appropriately because
they fear receiving a poor
grade or other “punish-
ment” if they don’t follow
the teacher’s rules.




Appropriate

Practice:
Elementary

Inappropriate
Practice:
Elementary

Appropriate
Practice:
Middle School

Inappropriate
Practice:
Middle School

Appropriate
Practice:
High School

Inappropriate
Practice:
High School

1.1.4 Fair and consistent
classroom-management
practices encourage
student responsibility

for positive behavior.
Students are included in
the process of developing
class rules/agreements.

1.1.4 The rules are un-
clear and can vary from
day to day.

1.1.4 Fair and consistent
classroom-management
practices encourage
student responsibility

for positive behavior.
Students are included in
the process of developing
class rules/agreements.

1.1.4 The rules are un-
clear and can vary from
day to day.

1.1.4 Fair and consistent
classroom-management
practices encourage
student responsibility

for positive behavior.
Students are included in
the process of developing
class rules/agreements.

1.1.4 The rules are un-
clear and can vary from
day to day.

1.1.5 Bullying, taunting
and inappropriate student
remarks and behaviors are
dealt with immediately
and firmly.

1.1.5 Verbal or nonverbal
behavior that is hurtful to
other children is over-
looked and/or ignored.

1.1.5 Bullying and inap-
propriate student remarks
and behaviors are dealt
with immediately and
firmly.

1.1.5 Verbal or nonverbal
behavior that is hurtful to
other students is over-
looked and ignored.

1.1.5 Bullying, taunting
and inappropriate student
remarks and behaviors are
dealt with immediately
and firmly.

1.1.5 Verbal or nonverbal
behavior that is hurtful to
other students is over-
looked and/or ignored.

1.2
Exercise
as Punishment

1.2
Exercise
as Punishment

1.2
Exercise
as Punishment

1.2
Exercise
as Punishment

1.2
Exercise
as Punishment

1.2
Exercise
as Punishment

1.2.1 Teachers promote
exercise for its contribu-
tion to a healthy lifestyle.
Children are encouraged
to participate in physi-
cal activity and exercise
outside of the physical
education setting for
enjoyment, skill develop-
ment and health reasons.

1.2.1 Teachers use
activities/exercises (e.g.,
running laps, perform-
ing pushups) to punish
misbehavior.

1.2.1 Teachers promote
exercise for its contribu-
tion to a healthy lifestyle.
Students are encouraged
to participate in physi-
cal activity and exercise
outside of the physical
education setting for
enjoyment, skill develop-
ment and health reasons.

1.2.1 Teachers use
activities/exercises (e.g.,
running laps, perform-
ing pushups) to punish
misbehavior.

1.2.1 Teachers promote
exercise for its contribu-
tion to a healthy lifestyle,
encouraging students to
participate in physical ac-
tivity and exercise outside
of the physical education
setting for enjoyment,
skill development and
health reasons.

1.2.1 Teachers use
activities/exercises (e.g.,
running laps, perform-
ing pushups) to punish
mishehavior.




Appropriate

Practice:
Elementary

Inappropriate
Practice:
Elementary

Appropriate
Practice:
Middle School

Inappropriate
Practice:
Middle School

Appropriate
Practice:
High School

Inappropriate
Practice: High
School

1.3
Safety

1.3
Safety

1.3
Safety

1.3
Safety

1.3
Safety

1.3
Safety

1.3.1 Teachers make
every effort possible to
create a safe learning
environment for students
(e.g., actively teaching
safety, posting and prac-
ticing emergency action
plans).

1.3.1 Teachers allow or
ignore unsafe practices
(e.g., pushing, shoving
or tackling children in
ball games) that occur in
their classes. Children
are permitted to ignore
the safety of others in the
class or use equipment
unsafely (e.g., swinging
bats in close proximity to
others).

1.3.1 Teachers make
every effort possible to
create a safe learning
environment for students
(e.g., emergency action
plans are posted and
practiced).

1.3.1 Teachers allow or
ignore unsafe practices
(e.g., pushing, shoving
or tackling students in
ball games) that occur in
their classes. Students
are permitted to ignore
the safety of others in the
class or use equipment
unsafely (e.g., swinging
bats or golf clubs in close
proximity to others).

1.3.1 Activities are
selected carefully and
modified to ensure a safe
learning environment for
students. Emergency ac-
tion plans are posted and
practiced.

1.3.1 Teachers allow or
ignore unsafe practices
(e.g., pushing, shoving
or tackling students in
ball games) that occur in
their classes. Students
are permitted to ignore
the safety of others in the
class or use equipment
unsafely (e.g., swinging
bats or golf clubs in close
proximity to others).

1.3.2 Activities are se-
lected carefully to ensure
that they match students’
ability levels and are safe
for all students, regardless
of ability level.

1.3.2 Human-target
games (dodge ball) and/
or drills that allow ag-
gressive behavior toward
other students are permit-
ted.

1.3.2 Activities are se-
lected carefully to ensure
that they match students’
ability levels and are safe
for all students, regardless
of ability level.

1.3.2 Human-target
games (dodge ball) and/
or drills that allow ag-
gressive behavior toward
other students are permit-
ted.

1.3.2 Activities are se-
lected carefully to ensure
that they match students’
ability levels and are safe
for all students, regardless
of ability level.

1.3.2 Human-target
games (dodge ball) and/
or drills that allow ag-
gressive behavior toward
other students are permit-
ted.

1.3.3 Teachers maintain
up-to-date first aid, AED
and CPR certifications.

1.3.3 Teachers don’t
maintain up-to-date first
aid, AED and CPR certi-
fications.

1.3.3 Physical educa-
tors maintain up-to-date
firstaid, AED and CPR
certifications.

1.3.3 Physical educators
don’t maintain up-to-date
firstaid, AED and CPR
certifications.

1.3.3 Physical educa-
tors maintain up-to-date
firstaid, CPR and AED
certifications.

1.3.3 Physical educators
don’t maintain up-to-date
firstaid, CPR and AED
certifications.

1.3.4. Facilities and
equipment are maintained
and inspected regularly
for safety hazards (e.qg.,
glass, improper ground
cover under equipment).

1.3.4 No regular facility
safety inspection occurs.
Dangerous or outdated
equipment is used.

1.3.4 Facilities and
equipment are maintained
and inspected regularly
for safety hazards.

1.3.4 No regular facility
safety inspection occurs.
Dangerous or outdated
equipment is used.

1.3.4. Facilities and
equipment are maintained
and inspected regularly
for safety hazards.

1.3.4. No regular facility
safety inspection occurs.
Dangerous or outdated
equipment is used.




Appropriate

Practice:
Elementary

Inappropriate
Practice:
Elementary

Appropriate
Practice:
Middle School

Inappropriate
Practice:
Middle School

Appropriate
Practice:
High School

Inappropriate
Practice:
High School

1.3.5 Physical education
class size is consistent
with those of other sub-
ject areas.

1.3.5 Teachers routinely
combine classes so that
one teacher supervises

a double class while the
other completes some
other activity.

1.3.5 Physical education
class size is consistent
with those of other sub-
ject areas.

1.3.5 Teachers routinely
combine classes so that
one teacher supervises

a double class while the
other completes some
other activity.

1.3.5 Physical education
class size is consistent
with those of other sub-
ject areas.

1.3.5 Teachers routinely
combine classes so that
one teacher supervises

a double class while the
other completes some
other activity.

1.3.6 Teachers ensure
student safety by monitor-
ing class closely.

1.3.6 Teachers routinely
position themselves so
that they don’t have all
children in view, or they
leave classes unsuper-
vised for periods of time.

1.3.6 Teachers ensure
student safety by moni-
toring class closely.

1.3.6 Teachers routinely
leave classes unsuper-
vised to perform other
tasks (e.g., cutting grass,
watching game tapes,
talking on the phone).

1.3.6 Teachers ensure
student safety by moni-
toring class closely.

1.3.6 Teachers routinely
leave classes unsuper-
vised to perform other
tasks (e.g., cutting grass,
watching game tapes,
talking on the phone).

1.4
Diversity

1.4
Diversity

1.4
Diversity

1.4
Diversity

1.4
Diversity

1.4
Diversity

1.4.1 Teachers create an
environment that is
inclusive and supportive
of all children, regard-
less of race, ethnic origin,
gender, sexual orientation,
religion or physical abil-
ity. Such differences are
acknowledged, appreci-
ated and respected.

1.4.1 The physical educa-
tion environment supports
highly skilled children
more fully than children
with less skill develop-
ment (e.g., posters on dis-
play are predominantly of
male professional athletes
from the “major” sports).

1.4.1 Teachers create an
environment that is
inclusive and supportive
of all students, regard-
less of race, ethnic origin,
gender, sexual orientation,
religion or physical abil-
ity. Such differences are
acknowledged, appreci-
ated and respected.

1.4.1 The physical educa-
tion environment supports
highly skilled students
more fully than students
with less skill develop-
ment (e.g., posters on dis-
play are predominantly of
male professional athletes
from the “major” sports).

1.4.1 Teachers create an
environment that is
inclusive and supportive
of all students, regard-
less of race, ethnic origin,
gender, sexual orientation,
religion or physical abil-
ity. Such differences are
acknowledged, appreci-
ated and respected.

1.4.1 The physical educa-
tion environment supports
highly skilled students
more fully than students
with less skill develop-
ment (e.g., posters on dis-
play are predominantly of
male professional athletes
from the “major” sports).

1.4.2 Teachers intention-
ally select activities that
represent a culturally
diverse environment (e.g.,
dances and games from
around the world).

1.4.2 Teachers teach
American team sports
(e.g., football, basket-
ball, softball) exclu-
sively.

1.4.2 Teachers intention-
ally select activities that
represent a culturally
diverse environment (e.g.,
dances and games from
around the world).

1.4.2 Teachers teach
American team sports
(e.g., football, basket-
ball, softball) exclu-
sively.

1.4.2 Teachers intention-
ally select activities that
represent a culturally
diverse environment (e.g.,
dances and games from
around the world).

1.4.2 Teachers teach
American team sports
(e.g., football, basket-
ball, softball) exclu-
sively.




Appropriate

Practice:
Elementary

Inappropriate
Practice:
Elementary

Appropriate
Practice:
Middle School

Inappropriate
Practice:
Middle School

Appropriate
Practice:
High School

Inappropriate
Practice:
High School

15
Equity

15
Equity

15
Equity

15
Equity

15
Equity

15
Equity

1.5.1 All children (boys
and girls, high- and

low- skilled) have equal
opportunities to partici-
pate and interact with the
teacher (e.qg., leadership,
playing “skilled” posi-
tions, teacher feedback).
All children, regardless of
developmental level and
ability, are challenged at
an appropriate level.

1.5.1 Highly skilled
children are permitted

to dominate activities
(e.g., athletes or boys are
always picked as team/
squad leaders or are
permitted to go first in
team games or play the
dominant positions).

1.5.1 All students (boys
and girls, high- and

low- skilled) have equal
opportunities to partici-
pate and interact with the
teacher (e.g., leadership,
playing “skilled” posi-
tions, teacher feedback).
All students, regardless of
developmental level and
ability, are challenged at
an appropriate level.

1.5.1 Highly skilled
students are allowed

to dominate activities
(e.g. athletes or boys are
always picked as team/
squad leaders or are
permitted to go first in
team games or play the
dominant positions).

1.5.1 All students (boys
and girls, high- and

low- skilled) have equal
opportunities to partici-
pate and interact with the
teacher (e.g., leadership,
playing “skilled” posi-
tions, teacher feedback).
All students, regardless of
developmental level and
ability, are challenged at
an appropriate level.

1.5.1 Highly skilled
students are permitted

to dominate activities
(e.g., athletes or boys are
always picked as team/
squad leaders or are
permitted to go first in
team games or play the
dominant positions).

1.5.2 Both boys and girls
are encouraged, supported
and socialized toward
successful achievement

in all content taught in
physical education (e.g.,
dance is for everyone).

1.5.2 Activities are iden-
tified as more appropriate
for girls or boys (e.g.,
dance is for girls, football
is for boys).

1.5.2 All students are en-
couraged, supported and
socialized toward suc-
cessful achievement in all
content taught in physical
education (e.g., dance is
for everyone).

1.5.2 Activities are iden-
tified as more appropriate
for girls or boys (e.g.,
dance is for girls, football
is for boys).

1.5.2 All students are en-
couraged, supported and
socialized toward suc-
cessful achievement in all
content taught in physical
education (e.g., dance is
for everyone).

1.5.2 Activities are iden-
tified as more appropriate
for girls or boys (e.g.,
dance is for girls, football
is for boys).

1.5.3 Teachers use
gender-neutral language
(e.g., “students™).

1.5.3 Teachers continu-
ally refer to all students as
“you guys” and use “boys
and girls” as the most
common way to address
the class.

1.5.3 Physical educa-
tors use gender-neutral
language (e.g., “students,”
“person-to-person de-
fense”).

1.5.3 Physical educa-
tors continuously refer to
students as “you guys.”

1.5.3 Physical educators
use gender-neutral lan-
guage (e.g., “students”).

1.5.3 Physical educators
continually refer to all
students as “you guys.”




Appropriate

Practice:
Elementary

Inappropriate
Practice:
Elementary

Appropriate
Practice:
Middle School

Inappropriate
Practice:
Middle School

Appropriate
Practice:
High School

Inappropriate
Practice:
High School

1.6
Inclusion

1.6
Inclusion

1.6
Inclusion

1.6
Inclusion

1.6
Inclusion

1.6
Inclusion

1.6.1 Teachers implement
the special education
process for students with
disabilities as outlined in
students’ individualized
education programs and/
or the school’s accommo-
dations.

1.6.1 Children with
disabilities sit out, keep
score or become specta-
tors.

1.6.1 Physical educators
implement the special
education process for
students with disabilities
as outlined in students’
individualized educa-
tion programs and/or the
school’saccommodations.

1.6.1 Students with
disabilities sit out, keep
score or become specta-
tors.

1.6.1 Physical educators
implement the special
education process for stu-
dents with disabilities as
outlined in their individu-
alized education programs
and/or the school’s ac-
commodations.

1.6.1 Students with
disabilities sit out, keep
score or become specta-
tors.

1.6.2 Lessons/activities
are adapted for over-
weight children (e.g.,
distance and pace runs
are made appropriate).
Students are encouraged
to undertake appropriate
levels of activity for their
own improvement.

1.6.2 No adaptations
are made for overweight
children (e.g., they’re
required to run the same
distance at the same pace
as fit children, all students
are required to perform
identical numbers of sit-
ups and pushups) and/or
they are marginalized as
those who “can’t do it.”

1.6.2 Lessons/activities
are adapted for students
at all fitness levels (e.g.,
distance and pace runs are
made more appropriate).
Students are encouraged
to complete appropriate
levels of activity for their
own improvement.

1.6.2 No adaptations
are made for overweight
students (e.g., they’re
required to run the same
distance at the same pace
as fit children, all students
are required to perform
identical numbers of sit-
ups and pushups) and/or
they are marginalized as
those who “can’t do it.”

1.6.2 Lessons/activities
are adapted for over-
weight students (e.g.,
distance and pace runs are
made more appropriate).
Students are encouraged
to undertake appropriate
levels of activity for their
own improvement.

1.6.2 No adaptations
are made for overweight
students (e.g., they’re
required to run the same
distance at the same pace
as fit children, all students
are required to perform
identical numbers of sit-
ups and pushups) and/or
they are marginalized as
those who “can’t do it.”

1.6.3 Teachers provide
appropriate experiences
for students with tempo-
rary medical limitations
(e.g., a student with a
broken arm can ride an
exercise bike).

1.6.3 Students with tem-
porary medical conditions
are excluded or given an
assignment not aligned
with the lesson’s educa-
tion objective (i.e., busy
work).

1.6.3 Physical educa-
tors provide appropriate
experiences for students
with temporary medical
limitations (e.g., a student
with a broken arm can
ride an exercise bike).

1.6.3 Students with tem-
porary medical conditions
sit out and/or keep score.

1.6.3 Physical educa-
tors provide appropriate
experiences for students
with temporary medical
limitations (e.g., a student
with a broken arm can
ride an exercise bike).

1.6.3 Students with tem-

porary medical conditions
are excluded or given

an assignment that’s not
aligned with the lesson’s
education objective (i.e.,
busy work).




Appropriate

Practice:

Inappropriate
Practice:
Elementary

Appropriate
Practice:
Middle School

Inappropriate
Practice:
Middle School

Appropriate
Practice:
High School

Inappropriate
Practice:
High School

Elementary

1.7
Competition
& Cooperation

1.7
Competition
& Cooperation

1.7
Competition
& Cooperation

1.7
Competition
& Cooperation

1.7
Competition
& Cooperation

1.7
Competition
& Cooperation

1.7.1 Teachers develop
learning experiences that
help students understand
the nature of and the
different kinds of com-
petition. For example,
students can elect to keep
score or play for skill
practice in selected situ-
ations.

1.7.1 Students are
required to always keep
score and participate in
activities (e.g., relay rac-
es, elimination tag) that
identify them publicly as
winners and losers.

1.7.1 Teachers develop
learning experiences (e.g.,
using the sport education
model in which students
can referee, keep score,
etc.) that help students
understand the nature of
and different kinds of
competition.

1.7.1 Students are re-
quired to participate in ac-
tivities (e.g., relay races,
elimination tag) that
identify them publicly as
winners and losers.

1.7.1 Teachers develop
learning experiences that
help all students under-
stand the nature and the
different kinds of compe-
tition.

1.7.1 Teachers allow
some students — because
of gender, skill level or
cultural characteristics

— to be excluded from
or limited in access to
participation and learning.
Students are required to
participate in activities that
identify them publicly as
winners and losers.

1.7.2 Teachers create a
mastery-learning envi-
ronment that encour-
ages students to compete
against previous personal
performances or against a
criterion score. Children
are given opportunities to
choose their competitive
environment.

1.7.2 Teachers focus

on producing full-scale
competition and limit
skill instruction (e.g.,
playing 11 v 11 soccer
instead of emphasizing
skill development through
small-sided games).

1.7.2 Teachers create a
mastery-learning envi-
ronment that encour-
ages students to compete
against previous personal
performance.

1.7.2 Teachers focus

on producing full-scale
competition and limit skill
instruction (e.g., playing
11 v 11 soccer instead

of modifying the game to
3v3). Thefocusis on
activities that produce
winners and losers.

1.7.2 Students are given
opportunities to choose
their competitive environ-
ment. Physical educators
encourage positive com-
petitive situations through
personal goal setting and/
or team play.

1.7.2 Teachers focus

on producing full-scale
competition and limit skill
instruction. Traditional
games and rules are used
extensively (e.g., students
play 11 v 11 soccer instead
of modifying the game to 3
v 3). Highly competitive
team games dominate the
curriculum. Teachers focus
on activities that yield
“winners” and “losers.”

1.7.3 Children are guided
to understand that some
students prefer com-
petitive situations, while
others don’t; and either
preference is acceptable.

1.7.3 Children are made
to feel that something is
wrong with them if they
don’t enjoy competition.

1.7.3 Students are guided
to understand that some
students prefer com-
petitive situations, while
others don’t; and either
preference is acceptable.

1.7.3 Students are made
to feel that something is
wrong with them if they
don’t enjoy competition.

1.7.3 Students are guided
to understand that some
students prefer com-
petitive situations, while
others don’t; and either
preference is acceptable.

1.7.3 Students are made
to feel that something is
wrong with them if they
don’t enjoy competition.




Appropriate Inappropriate Appropriate Inappropriate Appropriate Inappropriate
Practice: Practice: Practice: Practice: Practice: Practice:
Elementary Elementary Middle School Middle School High School High School
2.0 2.0 2.0 2.0 2.0 2.0
INSTRUCTIONAL INSTRUCTIONAL INSTRUCTIONAL INSTRUCTIONAL INSTRUCTIONAL INSTRUCTIONAL
STRATEGIES STRATEGIES STRATEGIES STRATEGIES STRATEGIES STRATEGIES
2.1 2.1 2.1 2.1 2.1 2.1

Expectations for
Student Learning

Expectations for
Student Learning

Expectations for
Student Learning

Expectations for
Student Learning

Expectations for
Student Learning

Expectations for
Student Learning

2.1.1 Clear goals and
objectives for student
learning and performance
are communicated to
students, parents/
guardians and administra-
tors.

2.1.1 Children are
expected to be “busy,
happy and good,” with no
emphasis on learning and
improvement.

2.1.1 Clear goals and
objectives for student
learning and performance
are communicated to
students, parents/
guardians and adminis-
trators. Students are held
accountable for those
expectations through
various strategies (e.g.,
goal-setting, teacher
monitoring, assessment
and evaluation).

2.1.1 Students are
expected to be “busy,
happy and good,” with no
emphasis on learning and
improvement. Teachers
don’t articulate goals and
expectations clearly to
students, parents/
guardians and adminis-
trators.

2.1.1 Clear goals and
objectives for student
learning and performance
are communicated to
students, parents/
guardians and adminis-
trators. Students are held
accountable for those
expectations through
various strategies (e.g.,
goal-setting, teacher
monitoring, assessment
and evaluation).

2.1.1 Students are
expected to be “busy,
happy and good,” with no
emphasis on learning and
improvement. Teachers
don’t articulate goals and
expectations clearly to
students, parents/
guardians and adminis-
trators.

2.2
Class
Organization

2.2
Class
Organization

2.2
Class
Organization

2.2
Class
Organization

2.2
Class
Organization

2.2
Class
Organization

2.2.1 Teachers form
pairs, groups and teams
in ways that preserve
every child’s dignity and
self-respect (e.g., ran-
domly, by fitness or skill
level when necessary, or
by a class system such as
birthdays, squads, colors
or numbers).

2.2.1 Teachers inadvert-
ently promote exclusion
by allowing student
captains to pick teams
(e.g., “popular” or highly
skilled students are cho-
sen first and cliques are
evident) or by separating
students by gender (boys
v girls) or skill level
(highly skilled v low-
skilled.)

2.2.1 Physical educa-
tors form pairs, groups
and teams in ways that
preserve every student’s
dignity and self-respect
(e.g., randomly, by fitness
or skill level, or by a class
system such as birthdays,
squads, colors or num-
bers).

2.2.1 Physical educators
inadvertently promote
exclusion by allowing
student captains to pick
teams (e.g., “popular” or
highly skilled students
are chosen first and
cliques are evident) or
by separating students by
gender (boys v girls) or
skill level (high- v low-
skilled.)

2.2.1 Physical educators
form pairs, groups and
teams in ways that pre-
serve every student’s dig-
nity and self-respect (e.g.,
randomly, by fitness or
skill level when appropri-
ate to the lesson’s goals,
or by a class system such
as birthdays, squads,
colors or numbers).

2.2.1 Physical educators
inadvertently promote
exclusion by allowing
student captains to pick
teams (e.g., “popular” or
highly skilled students
are chosen first, and
cliques are evident) or
by separating students by
gender (boys v girls) or
skill level (high- v low-
skilled.)

10




Appropriate

Practice:
Elementary

Inappropriate
Practice:
Elementary

Appropriate
Practice:
Middle School

Inappropriate
Practice:
Middle School

Appropriate
Practice:
High School

Inappropriate
Practice:
High School

2.3
Class Design

2.3
Class Design

2.3
Class Design

2.3
Class Design

2.3
Class Design

2.3
Class Design

2.3.1 Physical educa-
tion classes begin with an
instant activity, anticipa-
tory set and physical
warm-up; proceed to the
instructional focus and
fitness activities; and
close with a physiological
cool-down and a review

of instructional objectives.

2.3.1 PE classes have no
identifiable structure (e.qg.,
students start class by
performing the activity of
the day with no introduc-
tion or warm-up).

2.3.1 Physical educa-
tion classes begin with an
instant activity, antici-
patory set and physical
warm-up; proceed to the
instructional focus and
fitness activities; and
close with a physiological
cool-down and a review
of instructional objectives.

2.3.1 PE classes have no
identifiable structure (e.g.,
students start class by
performing the activity of
the day with no introduc-
tion or warm-up).

2.3.1 Physical educa-
tion classes begin with an
anticipatory set and physi-
cal warm-up; proceed to
the instructional focus
and fitness activities; and
close with a physiological
cool-down and a review
of instructional objectives.

2.3.1 PE classes have no
identifiable structure (e.g.,
students participate in the
activity of the day with no
introduction, warm-up or
cool-down).

2.3.2 Stretching, if
included in the lesson,
occurs only after an ap-
propriate general warm-
up activity and is appro-
priate and beneficial for
maintaining and improv-
ing flexibility.

2.3.2 Stretching oc-
curs without total body
warm-up. No feedback
is provided about appro-
priate body position in
stretching.

2.3.2 Stretching, if
included in the lesson,
occurs only after an ap-
propriate general warm-
up activity and is appro-
priate and beneficial for
maintaining and improv-
ing flexibility.

2.3.2 Stretching oc-
curs without total body
warm-up. No feedback
is provided about appro-
priate body position in
stretching.

2.3.2 Stretching, if
included in the lesson,
occurs only after an ap-
propriate general warm-
up activity and is appro-
priate and beneficial for
maintaining and improv-
ing flexibility.

2.3.2 Stretching oc-
curs without total body
warm-up. No feedback
is provided about appro-
priate body position in
stretching.

2.4
Learning Time

2.4
Learning Time

2.4
Learning Time

2.4
Learning Time

2.4
Learning Time

2.4
Learning Time

2.4.1 The teacher plans
for skill and concept
instruction and provides
adequate time for prac-
tice, skill development
and feedback based on
appropriate skill analysis.

2.4.1 The teacher doesn’t
use effective time-
management strategies,
and devotes little time to
developing skill or offer-
ing meaningful feedback
(e.g., game play begins
before students have the
necessary skills, strategies
or tactics for competent

play).

2.4.1 The physical educa-
tor plans for skill and
concept instruction and
provides adequate time
for practice, skill devel-
opment and feedback
based on appropriate skill
analysis.

2.4.1 The physical educa-
tor doesn’t use effective
time-management strate-
gies, and devotes little
time to developing skill
or offering meaningful
feedback (e.g., game play
begins before students
have the necessary skills,
strategies or tactics for
competent play).

2.4.1 The physical educa-
tor plans for skill and
concept instruction and
provides adequate time
for practice, skill devel-
opment and feedback
based on appropriate skill
analysis.

2.4.1 The physical educa-
tor